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Dr. Tom Jesse 

Adolescent (or “young adult”) literature has experienced a surge in 
popularity since the mid-1990s, but its roots actually trace back much 
farther than that. In this course, we’ll explore the authors and texts that 
have contributed to the evolution of adolescent lit since the 1950s by 
reading across a range of literary styles, voices, and time periods. In the 
process, we’ll pay close attention to issues of literary value and 
publishing markets; to representations of gender, race, sexuality, and 
disability; to debates over censorship and the definition of 
“appropriate” content; and to strategies for teaching adolescent lit in 
the secondary ELA classroom. And while our main focus will be the 
primary texts themselves, we will also be working closely with secondary 
materials that help situate this genre in various social, historical, and 
pedagogical contexts. 

[pedagogical approaches to] 

ADOLESCENT LITERATURE 



What We Talk About When We 
Talk About Adolescent Literature 

As I worked to design this class, I consulted lists of English Department and 
CLS requirements, asked other professors about integrating the literature 
and the education aspects of this course, and even borrowed parts of this 
syllabus from previous iterations of ENG 341 here at UWL. But if we’re 
being honest (and I hope that we are), my most pressing concern wasn’t 
meeting any of these “official” demands, but instead, returning to a 
conversation I had with one of my ninth-grade students during my fourth 
year as a high school teacher. We were having a whole class discussion 
about why they were being required to read canonical texts (i.e., “The 
Classics”) as part of the school’s new independent reading initiative. After 
remaining silent for most of the conversation, this student finally raised her 
hand and, with a look of exasperation on her face, exclaimed quite 
matter-of-factly: 

“I’m sorry, Mr. Jesse, but I don’t want to read about people in the 18-
whatevers or about the Civil War or about World War I—actually, I 
don’t want to read anything about war at all. I just want to sit down 
with a good book for a few hours and read about REAL GIRLS with 
REAL PROBLEMS. If you let me read books like that, I’ll read more than 
anybody else in this whole school. You’ll see.” 

This idea—that adolescent literature provides students an opportunity to 
take a break from their own chaotic lives and read about the experiences 
of characters much like themselves—has stuck with me ever since. And as 
recent sales figures indicate, it remains a driving force in the genre’s 
continued popularity among teen (and many adult) readers. This course’s 
readings and assignments are thus intended to push your thinking about 
YA literature as both a distinct literary genre deserving of intense study 
and a fertile pedagogical resource for working with young readers in the 
secondary ELA classroom. These books and assignments also represent an 
attempt to answer my student’s heartfelt request for a more open, more 
inclusive canon of “acceptable” reading material. Unfortunately, I wasn’t 
able to grant her request at the time. But hopefully this course empowers 
you to help your own students discover great books about “real girls” 
(and boys!) with “real problems” in the very near future. 

Being a professor can be (and often is) an incredibly time-consuming gig, but nothing I do here at UWL is 
more important to me than my students. If you ever need to talk with me about course readings and 
assignments—or about anything else—there’s a 90% chance you’ll find me holed up in my office on the 
fourth floor of Wimberly (425M). 

My official office hours for the Fall 2015 semester are MON WED FRI 1:30-3:00PM, but you’re welcome to 
stop by any time. Yes, I might be busy, and yes, I might have to keep things brief until we can find a less 
hectic time to chat, but please don’t ever feel like you’re not welcome to drop in and ask a question, raise an 
issue, or vent some frustration. My door is always open—even when it’s closed. 

A Note on Office Hours 

Contact Information 
 
Wimberly 425M 
(608) 785-6934 
 
Office Hours: 
MWF 1:30-3:00PM 
(or by appointment) 
 
Email: 
tjesse@uwlax.edu 
 
Twitter: 
@tomjesse 
 
Website: 
www.tomjesse.com 
 
 

[a personal rationale for this course and its goals] 



NCTE/NCATE Standards Addressed in ENG 341 
Content Knowledge 

I. Candidates demonstrate knowledge of English language arts subject matter 
content that specifically includes literature and multimedia texts as well as 
knowledge of the nature of adolescents as readers. 

Element 1: Candidates are knowledgeable about texts—print and non-print texts, 
media texts, classic texts and contemporary texts, including young adult—that 
represent a range of world literatures, historical traditions, genres, and the 
experiences of different genders, ethnicities, and social classes; they are able to 
use literary theories to interpret and critique a range of texts.  

II. Candidates demonstrate knowledge of English language arts subject matter 
content that specifically includes language and writing as well as knowledge of 
adolescents as language users. 

Element 1: Candidates can compose a range of formal and informal texts taking 
into consideration the interrelationships among form, audience, context, and 
purpose; candidates understand that writing is a recursive process; candidates can 
use contemporary technologies and/or digital media to compose multimodal 
discourse.  

 

Content Pedagogy: Planning Literature and Reading Instruction in ELA 

III. Candidates plan instruction and design assessments for reading and the study 
of literature to promote learning for all students.  

Element 1: Candidates use their knowledge of theory, research, and practice in 
English Language Arts to plan standards-based, coherent and relevant learning 
experiences utilizing a range of different texts—across genres, periods, forms, 
authors, cultures, and various forms of media—and instructional strategies that 
are motivating and accessible to all students, including English language learners, 
students with special needs, students from diverse language and learning 
backgrounds, those designated as high achieving, and those at risk of failure.  

To receive a license to teach in Wisconsin, 
an applicant shall complete an approved 
program and demonstrate a proficient 
performance in the knowledge, skills, and 
dispositions under all of the teacher 
standards. This course will provide 
opportunities for students to address the 
following standards: 
 
1. Teachers know the subjects they are 

teaching. The teacher understands the 
central concepts, tools of inquiry, and 
structures of the disciplines she or he 
teaches and can create learning 
experiences that make these aspects of 
subject matter meaningful for pupils. 

 
4.  Teachers know how to teach. The 

teacher understands and uses a variety 
of instructional strategies, including the 
use of technology, to encourage 
children's development of critical 
thinking, problem solving, and 
performance skills. 

 
6.  Teachers communicate well. The 

teacher uses effective verbal and 
nonverbal communication techniques as 
well as instructional media and 
technology to foster active inquiry, 
collaboration, and supportive 
interaction in the classroom. 

ENG 341: Student Learning Outcomes (SLOs) 
1. Students will understand the needs and interests of adolescent readers after reading 

background information, adolescent texts, and theories of learning. 

2. Students will distinguish the themes and conventions of literature written for young adults as 
distinct from literature written for children and for adults. 

3. Students will be able to identify the characteristics of quality young adult texts through 
discussion, course assignments, and the creation of a unit outline. 

4. Students will demonstrate skill in describing and analyzing literacy practices associated with 
the production and consumption of literary texts. 

5. Students will connect young adult texts to student learning outcomes and Common Core 
Standards. 

6. Students will situate/position adolescent lit as a genre—and particular texts from the 
genre—in relation to key disciplinary categories such as “high” and “popular” literature. 

7. Students will use Backward Design to create engaging lessons/resources and a 
comprehensive unit outline that incorporates both canonical and young adult texts. 

Wisconsin Educator 
Standards 



MEXICAN WHITEBOY 
Matt de la Peña 
 
 

NAT TURNER 
Kyle Baker 
 
 

ELEANOR & PARK 
Rainbow Rowell 

Required Texts THE OUTSIDERS 
S.E. Hinton 
 

THE WATSONS GO TO 
BIRMINGHAM—1963 
Christopher Paul Curtis 
 

SPEAK 
Laurie Halse Anderson 
 

NAOMI AND ELY’S NO-KISS 
LIST 
Rachel Cohn & David Levithan 



YA Author Study 

Choosing a YA author with whom you 
are currently unfamiliar, read five of 
his/her books and submit a five-page 
critical response to these texts. (20%) 

Paper Due Monday, Nov. 30 
 In-Class Presentations Due Weeks 13-14 

Quad Text Unit Showcase 

Working in groups, develop a detailed 
teaching unit featuring canonical and YA 
texts. This plan will then be showcased 
via a student-created website. (25%) 

Due Dates Vary – Sign Up Week One 

Working in pairs, read and critique a 
scholarly journal article on YA literature. 
You will then present your findings to the 
class, complete with a handout. (10%) 

Secondary Research Presentation 

Due Dates Vary – Sign Up Week One 

Prepare and present a five-minute book 
talk designed to get students excited 
about reading one YA novel that is NOT 
assigned for this course. (10%) 

Classroom Book Talk 

In addition to regular reading 
quizzes (10% of your overall 
grade) and online discussion 

posts/replies on D2L (also 10%), 
this course features five major 

assignments designed to facilitate 
your mastery of the SLOs.  

Each assignment will be explained 
in greater detail on assignment 
sheets provided throughout the 

semester. These brief descriptions 
merely provide an overview of the 

kinds of work that you will be 
asked to complete in this course. 

*Assignment due dates are also listed 
on the course calendar below. 

Pedagogical Rationale 

Writing for an audience of educators 
and parents, craft a persuasive teaching 
rationale for using a controversial YA 
text in your classroom. (15%) 

Paper Due Friday, Oct. 30 Mini-Presentations Due Week 11 
 Final Project Website Due Saturday, Dec. 19 

 

Major 
Assignments 



 

Policies & 
Procedures 

Grades & Assessment 
Grading Philosophy 
The number one source of anxiety 
for both students and professors is 
how grades in a given course will be 
determined. This is something we 
both think about an awful lot, and I 
want to make my grading 
philosophy as transparent as 
possible so that we can all be on the 
same page. If you have any 
questions at any time about how 
your grade is being determined, be 
sure to consult this section of the 
syllabus in addition to contacting me 
so that we can resolve the issue as 
quickly as possible. 

Simply fulfilling the minimum course 
requirements warrants an average 
grade (i.e., C). A higher than 
average grade will be based on 
three factors:  

1) The distinctive quality of your 
work and level of participation in 
the course 

2) The consistent demonstration of 
critical and creative thinking in both 
formal and informal class activities 

3) A willingness to take risks by 
exploring new subjects, genres, and 
techniques 

As part of my pedagogical 
philosophy, I believe that high 
grades should be an indication of 
student work that goes above and 

beyond the “bare minimum” of mere 
acceptability. Students who attempt 
to skate by on natural ability or who 
place minimal importance on the 
work they submit for my courses 
tend to earn lower grades. Those 
who work to improve upon their 
strengths and shore up any of their 
weaknesses tend to be rewarded 
accordingly. Although hard work will 
not automatically earn you a higher 
grade, over time it does tend to 
result in better performance.  

As one of my former professors 
succinctly put it: 

Coming to class every day and 
completing your assignments is 
not something that earns ‘extra 

credit’ or an automatic A. 
These behaviors are merely a 
baseline expectation for being 

in this course. 

Most importantly, I want everyone to 
understand that while I have high 
expectations for the work that you 
will be submitting in this course, I 
also have every confidence that you 
will be able to meet (or exceed) 
these expectations if you put in the 
time and effort necessary to do so. 
If you’re willing to push yourself to 
get the most out of this class, I’m 
willing to support you every step of 
the way.  

Grading Scale 
This course follows the standard 
UWL grading scale for student 
performance. This scale is as follows: 

 Percentage GPA Pts. 
A 93-100  4.00 
A/B 89-92  3.50 
B 83-88  3.00 
B/C 79-82  2.50 
C 70-78  2.00 
D 60-69  1.00 
F 59-below 0.00 

Grade Breakdown 
Given the variety of assignments 
you’ll be completing for this course, 
the following weightings have been 
designed to reflect the amount of 
time, effort, and dedication each 
assignment requires. Assignments 
that ask more of you have been 
weighted accordingly; those that ask 
less will thus count less toward your 
overall course grade. 

Reading Quizzes         10% 

Online Posting (D2L)         10% 

Classroom Book Talk         10% 

Secondary Research Pres.  10% 

Pedagogical Rationale       15% 

YA Author Study                20% 

Quad Text Unit Showcase  25% 



General Policies 
Attendance 
Regular attendance is necessary for 
your success in this course, as most (if 
not all) of the work we do in class is 
not reproducible after the fact. Four 
absences will be allowed for the 
semester without penalty. (That is 
equal to 10% of the entire course.) 
Your fifth and sixth absences will 
each result in a one-letter-grade 
deduction from your final course 
average. Any absence after six, 
unless there are unusual 
circumstances (you are hospitalized, 
etc.), will earn an F for this course. 
Absences due to illness, sleeping, 
and long weekends are NOT 
excused—they all count equally 
toward the six-absence limit. Since 
illness is likely at some point during 
the semester, you are urged to save 
your absences for times when you 
are too sick to come to class.  

If you know in advance of any 
classes that you will need to miss, 
please speak with me to determine 
if you can complete work ahead of 
time. Students representing UWL in 
a university-mandated activity that 
requires missing class should provide 
official documentation of schedules 
and turn in work in advance. 

Late Work 
Major assignments for this class will 
be submitted electronically through 
the course’s D2L website. 
Assignments are to be uploaded 
before class on the day that they 
are due, and student work will be 
considered late if it is submitted any 
time thereafter. Be sure to check the 
course calendar regularly so that 
you are not confused or mistaken 
about when assignments are due.  

Late papers will be penalized one 
letter grade for each class period 
beyond the due date, unless a) the 
student has an official university 
absence, and b) the instructor has 
agreed to late submission in 
advance of the due date. If you 
know you will be missing a class, 
then you need to submit the 
assignment ahead of time or meet 
with me well in advance of the due 

date for us to discuss the issue.  

Technology problems (computer 
crash, printer malfunction, D2L issues, 
etc.) are not acceptable excuses for 
submitting work after it is due. 
Please plan ahead to avoid any 
last-minute crises related to the 
submission of your assignments. 

Electronic Devices 
During class, I ask that you please 
refrain from using your cell phones, 
laptops, and/or tablets. So that this 
doesn’t become an issue, please turn 
off or silence any electronic devices 
you bring into the classroom. You 
will be notified in advance if you 
should bring laptops to class for 
work; otherwise, it is safe to assume 
that you won’t need them.  

When class is underway, texting, 
checking Facebook or Instagram, 
tweeting, etc. from your phone or 
computer means that you are not 
engaging in the daily activities of 
our course. I need you as focused as 
possible on the work we’re doing at 
all times—it’s the only way you’ll be 
able to get something valuable from 
class each day.  

Classroom Atmosphere 
As both a physical and an 
ideological space, the classroom is 
dedicated to the fostering of student 
learning—but this learning can only 
take place if each of us (students 
and instructor alike) feels welcome in 
that space. In this college-level 
atmosphere, I expect everyone to 
act and speak respectfully and to 
use gender-neutral language. This is 
a place for the exchange of ideas in 
an environment of collegiality, 
camaraderie, and community. 
Students whose behavior distracts or 
disrespects others will be asked to 
leave and will be counted absent. 

Many of the young adult texts we 
will be discussing in this course 
involve topics ranging from race and 
socio-economic status to religion, 
gender and politics. As we make our 
way through this material, I ask only 
that you remember that these topics 
are part of our discussions because 
they play a key role in the texts we 

are studying. As a community of 
educators, our conversations should 
be representative of the same fair, 
nondiscriminatory, and 
nonjudgmental manner that we hope 
to encourage in our students. 

Professional Indicators 
Attendance, preparation, and 
participation are important elements 
of your professionalism—right now 
as a student, and in the future as a 
teacher. It is my sincere hope that 
you begin (or continue) developing 
these professional habits throughout 
the semester. The following two 
areas are of particular importance 
in this course: 

➢ Class participation is required in 
multiple formats.  The expectation is 
that you will participate through 
attending class; preparing for class; 
engaging with the course readings 
and assignments before, during and 
after class; and providing written 
and oral response to your peers. 

➢ Other dispositions that I will 
consider in assessing your 
professional indicators are your 
ability to reflect on your values and 
behaviors; your civility and 
sensitivity to others; your enthusiasm 
for ideas and intellectual curiosity; 
your promptness and truthfulness in 
communication; your self-initiative; 
and your response to feedback.   

If any other faculty member or I 
have concerns about your 
professionalism, we will follow the 
new English Education Major 
Intervention Process. This includes 
informing you of my concerns in 
writing, scheduling a meeting with 
you, me, and at least one other EE 
professor (Dr. Jones, Dr. Mann, or 
Dr. Crank), completing a SOE 
Teacher Candidate Progress Review 
(if it’s your second TCPR, you will 
need to go in front of the SOE TCPR 
committee), and creating an action 
plan to ensure you will be successful 
in the program. 

Diversity 
Throughout this course, we will be 
discussing diversity as presented in 
literature for adolescents, with 



diversity defined as being related 
but not limited to: age, creed, 
disability, ethnicity, gender, global 
perspectives, international 
background, language background, 
learning differences, marital status, 
multicultural perspectives, national 
origin, socioeconomic status, race, 
religion, sex, sexual orientation, and 
veteran status.  

Communication about Class 
Interruptions 
In the event of a campus incident 
that impacts the availability of 
teaching spaces, any changes or 
cancellations will be communicated 
via your university email account. 
Depending on the incident, some or 
all of the information may also be 
posted on the UWL home page. 

Eagle Alert System 
This class will be participating in the 
“Eagle Alert” system through 
WINGS. This system is designed to 
promote student success. If I notice 
that you are experiencing difficulties 
early in the semester, I may enter 
feedback into the program and you 
will receive an email indicating that 
feedback has been left. I may also 
enter positive feedback encouraging 
you to think about additional 
opportunities for success. You can 
access this feedback through your 
student center in WINGS.   

If you find feedback has been 
entered for this course, I highly 
encourage you to meet with me so 
that we can discuss using one or 
more of the campus resources listed 
on the UWL “Student Success” 
homepage. 

The UWL Writing Center 
The Writing Center is located in the 
Murphy Library Learning Center. I 
encourage you to take your writing 
to the Writing Center throughout the 
semester if you would like 
additional help during any part of 
the writing process. For more 
information about center services, 
please visit their website. 

Disability Statement 
Any student with a documented 
disability (e.g. ADHD, Autism 
Spectrum Disorder, Acquired Brain 
Injury, PTSD, Physical, Sensory, 
Psychological, or Learning Disability) 
who needs to arrange academic 
accommodations must contact The 
ACCESS Center (165 Murphy 
Library, 608-785-6900, 
ACCESSCenter@uwlax.edu) and 
meet with an advisor to register and 
develop an accommodation plan. In 
addition to registering with The 
ACCESS Center, it is the student's 
responsibility to discuss their 
academic needs with their 
instructors. You can find out more 
about services available to students 
with disabilities at The ACCESS 
Center website. 

Academic Misconduct 
Academic misconduct is a violation 
of the UW-L Student Honor Code. 
and is unacceptable. All work 
handed in for this class must be the 
students’ own individual work. 
Plagiarism or cheating in any form 
may result in failure of the 
assignment or exam, failure of the 
course, and may include harsher 
sanctions. Refer to the UW-La 
Crosse Student Handout for a more 
detailed definition of academic 
misconduct.  
For helpful information on how to 
avoid plagiarism, go 
to http://libguides.uwlax.edu/conte
nt.php?pid=363671. You may also 
visit the Student Life Office if you 
have questions about plagiarism or 
cheating incidents. I encourage you 
to discuss any concerns regarding 
plagiarism or cheating with me 
directly and well before any 
assignments are handed in. Failure 
to understand what constitutes 
plagiarism or cheating is not a valid 
excuse for engaging in academic 
misconduct.  

Veterans and Active Military 
Personnel 
Veterans and active military 
personnel with special circumstances 
(e.g., upcoming deployments, drill 

requirements, disabilities) are 
welcome and encouraged to 
communicate these, in advance if 
possible, to me. For additional 
information and assistance, contact 
the Veterans Services Office. 
Students who need to withdraw from 
class or from the university due to 
military orders should be aware of 
the military duty withdrawal policy. 

Mandated Reporting of 
Sexual Harassment 
As a faculty member of the 
University of Wisconsin-La Crosse, I 
am a mandated reporter of sexual 
harassment (including sexual 
violence). This means that I am 
obligated to disclose any detailed 
or specific information I receive 
about such incidents involving a 
member of this campus while that 
person is a member of this campus, 
regardless of whether the incident 
takes place on campus or off. I care 
about your well-being, and our 
course assignments sometimes lend 
themselves to disclosure, but you 
should not share any details of an 
incident with me until you have 
discussed your options under the 
new Title IX guidelines. There are 
confidential reporters available to 
students at UW-L where you can 
have this discussion.  
The contact in Student Life is Ingrid 
Peterson, Violence Prevention 
Specialist, at (608) 785-8062 or 
ipeterson@uwlax.edu. I am also 
happy to help direct you to 
counseling and support services. 
Simply ask me to assist you in 
locating a confidential reporter and 
I will help you to do so. 

About the Calendar 

The course calendar that follows is 
subject to change, especially as class 
needs and/or scheduling conflicts 
arise. Any changes to class meetings 
or assignment deadlines will be 
promptly communicated to the entire 
class via multiple message formats 
(university email, D2L updates, etc.). 



 

  

 

 
unit one 

(Sept. 9—Oct. 2) 

WHAT IS “ADOLESCENT LITERATURE”? 

WEEK ONE 
 
Monday, Sept. 7 

NO CLASS 
(Labor Day Holiday) 

 
 
Wednesday, Sept. 9 
Welcome & Introductions 
Brief Syllabus Overview 
Defining a Genre (Or At 

Least Beginning To) 
 
 
Friday, Sept. 11 
Discuss Course Syllabus 
How Class Works, Pt. 1 
Sign Up: Book Talks and 

Secondary Research 
Presentations 

S.E. Hinton and Modern 
Adolescent Literature 

  Access D2L Website 
  Read Course Syllabus 
  Gather Texts & 

Materials for Class 

WEEK TWO 
 
Monday, Sept. 14 
Reading The Outsiders 
How Class Works, Pt. 2 
Intro Pedagogical 

Rationale Paper 
  Read The Outsiders 
  Post Reading Reflection 

on D2L 
 
Wednesday, Sept. 16 
Hinton and the ELA 

Canon: Teaching 
What’s Available 

First Secondary Research 
Presentation 

  Bring Two Teaching 
Resources for Hinton 

  Post First Peer Response 
on D2L 

 
Friday, Sept. 18 
The Outsiders and YA Lit 

as Social Critique 
Greasers, Socs, and “The 

Millennials” 
First Two Book Talks 
  Read Tribunella (D2L) 
  Post Second Peer 

Response on D2L 

WEEK THREE 
 
Monday, Sept. 21 
Responses and Reactions 

to Speak 
Intro YA Author Study 

Paper/Presentation 
  Read Speak 
  Post Reading Reflection 

on D2L 
 
Wednesday, Sept. 23 
“Trigger Warnings” and 

Teaching YA Novels  
Speak & the Pedagogical 

Rationale Paper 
Secondary Research Pres 
  Read Lukianoff and 

Haidt (D2L) 
  Post First Peer Response 

on D2L 
 
Friday, Sept. 25 
Speaking vs. Silence in 

Anderson’s Novel 
Revisiting Week One 

Definition(s) of YA Lit 
Book Talks, Round Two 
  Read O’Quinn (D2L) 
  Post Second Peer 

Response on D2L 

WEEK FOUR 
 
Monday, Sept. 28 
Sign Up: YA Author Study 
Intro Quad Text Unit 

Showcase Project 
The Conceptual Unit Plan 
  Read Smagorinsky, 

Chapter 8 (D2L) 
  Post Reading Reflection 

on D2L 
 
Wednesday, Sept. 30 
Form Groups for the QT 

Unit Project 
Brainstorming & Outlining 
Secondary Research Pres 
  Read Smagorinsky, 

Chapter 9 (D2L) 
  Post First Peer Response 

on D2L 
 
Friday, Oct. 2 
Group QT Work Time 
Finalize Core Text 

Selections for Unit Plan 
Book Talks, Round Three 
  Bring Materials for 

Group QT Work 
  Post Second Peer 

Response on D2L 



 

  

 

HISTORIES OF OTHER-NESS 

WEEK FIVE 
 
Monday, Oct. 5 
Responses to Watsons 
Historicizing Difficult 

Content for Students 
  Read The Watsons Go 

To Birmingham—1963 
  Post Reading Reflection 

on D2L 
 
Wednesday, Oct. 7 
Teaching Watsons as a 

Contemporary Text 
Birmingham, Charleston, 

and #BlackLivesMatter 
Secondary Research Pres 
  Read #BLM Web 

Sources (D2L) 
  Post First Peer Response 

on D2L 
 
Friday, Oct. 9 
But What If It’s Funny, 

Too?: Watsons and 
Racial Humor 

Book Talks, Round Four 
  Read McNair (D2L) 
  Post Second Peer 

Response on D2L 

WEEK SIX 
 
Monday, Oct. 12 
Reactions & Responses to 

Mexican Whiteboy 
Adolescent Lit & Gender: 

Is This a “Boy Book”? 
  Read Mexican 

Whiteboy 
  Post Reading Reflection 

on D2L 
 
Wednesday, Oct. 14 
Using YA Lit to Engage 

Reluctant Readers 
YA Counter-Narratives 
Secondary Research Pres 
  Read Glenn, Pt. 1 (D2L) 
  Post First Peer Response 

on D2L 
 
Friday, Oct. 16 
Putting Glenn’s Findings 

into Context 
Preview: Reading 

Graphic Novels 
Book Talks, Round Five 
  Read Glenn, Pt. 2 (D2L) 
  Post Second Peer 

Response on D2L 

WEEK SEVEN 
 
Monday, Oct. 19 
Responses to Nat Turner 
Analyzing Visual Rhetoric 
Time for QT Groups to 

Work on Proposals 
  Read Nat Turner 
  Post Reading Reflection 

on D2L 
 
Wednesday, Oct. 21 
Racial Violence: History 

vs. Present-Day 
Time for QT Groups to 

Work on Proposals 
Secondary Research Pres 
  Post First Peer Response 

on D2L 
 
Friday, Oct. 23 
Why Teach Nat Turner? 
Finding Alternative Texts 
Status Update: Ped. 

Rationale Papers 
Book Talks, Round Six 
  Post Second Peer 

Response 
SUBMIT QT PROPOSAL 

TO D2L DROPBOX 

WEEK EIGHT 
 
Monday, Oct. 26 
Return & Discuss QT 

Proposals 
The PR Essay: Crafting a 

Persuasive Rationale 
Outlining & Planning 
  Read “How to Write a 

Rationale” (D2L) 
 
Wednesday, Oct. 28 
Workshop PR Drafts in 

Small Groups 
Chalk Talk: Whole Class 

Q&A for PR Essay 
Secondary Research Pres 
***Bring PR Draft to 
Class (PAPER COPY)*** 
 
Friday, Oct. 30 
Thoughts & Reflections on 

the PR Essay 
Linking the PR Essay to 

Your QT Project 
Book Talks, Round Seven 

SUBMIT PR ESSAY TO 
D2L DROPBOX 

 

 
unit two 

(Oct. 5—Oct. 30) 



 

  

 

READING ADOLESCENT ROMANCE 

WEEK NINE 
 
Monday, Nov. 2 
Responses to N and E 
Bringing LGBTQ Issues 

into the Classroom 
  Read Naomi and Ely’s 

No-Kiss List 
  Post Reading Reflection 

on D2L 
 
Wednesday, Nov. 4 
Looking for “Realistic” 

LGBTQ Characters 
Gender Stereotypes and 

Heteronormativity 
Secondary Research Pres 
  Read Wickens (D2L) 
  Post First Peer Response 

on D2L 
 
Friday, Nov. 6 
But How Do We Choose 

Which LGBTQ Novels to 
Offer Students? 

Thinking About Rationales 
Book Talks, Round Eight 
  Read Logan, et al. (D2L) 
  Post Second Peer 

Response on D2L 

WEEK TEN 
 
Monday, Nov. 9 
Thoughts/Reactions to 

Eleanor & Park 
Teaching “Real Girls with 

Real Problems” Books 
  Read Eleanor & Park 
  Post Reading Reflection 

on D2L 
 
Wednesday, Nov. 11 
YA Lit and “Misfit” Love 
Thinking About the Goals 

of Realistic Romance 
Secondary Research Pres 
  Read Cole (D2L) 
  Read Nilsen (D2L) 
  Post First Peer Response 

on D2L 
 
Friday, Nov. 13 
Humor as a Gateway to 

“Real Problem” Novels 
Dealing with Domestic 

Violence in YA Lit 
Book Talks, Round Nine 
  Read Daly (D2L) 
  Post Second Peer 

Response on D2L 

WEEK ELEVEN 
 
Monday, Nov. 16 
The QT Unit: “Backward 

Design” Planning 
Writing Goals/Outcomes 

Statements 
Preparing the QT Mini-

Presentation Handout 
  Read Cho & Trent (D2L) 
 
Wednesday, Nov. 18 
Why Plan Teaching Units 

This Way? 
Work On QT Mini-Pres. 

Handouts 
Secondary Research Pres 

[OVERFLOW WEEK] 
QT GROUP WORKDAY 
  Read Graff (D2L) 
 
Friday, Nov. 20 
Quad Text Unit Plan 

Mini-Presentations 
Questions/Feedback 

from the Group 
Book Talks, Round Ten 

[OVERFLOW WEEK] 
BRING QT HANDOUTS 

TO CLASS 

WEEK TWELVE 
 
Monday, Nov. 23 
Building a Website from 

Templates, Pt. 1 
Visual Rhetoric & Site 

Accessibility 
QT GROUP WORKDAY 
***Bring Quad Text Unit 
Materials to Class*** 
 
Wednesday, Nov. 25 
Building a Website from 

Templates, Pt. 2 
Work On Quad Text Unit 

Showcase Website 
Questions about YA 

Author Presentations? 
QT GROUP WORKDAY 
***Bring Quad Text Unit 
Materials to Class*** 
 
Friday, Nov. 27 

NO CLASS 
(Thanksgiving Holiday) 

 

 
unit three 

(Nov. 2—Nov. 27) 



 

  

   

AUTHORS AND AUTHORSHIP 

WEEK THIRTEEN 
 
Monday, Nov. 30 
YA Author Presentations, 

Day One (#1-3) 
Quick Check-Up: Any New 

Qs Now That You’ve 
Seen the First Three 
Presentations? 

  Post Reading Reflection 
on D2L 
SUBMIT YA AUTHOR 
STUDY ESSAY TO D2L 

DROPBOX 
 
Wednesday, Dec. 2 
YA Author Presentations, 

Day Two (#4-7) 
  Post First Peer Response 

on D2L 
 
Friday, Dec. 4 
YA Author Presentations, 

Day Three (#8-11) 
  Post Second Peer 

Response on D2L 
 

WEEK FOURTEEN 
 
Monday, Dec. 7 
YA Author Presentations, 

Day Four (#12-15) 
  Post Reading Reflection 

on D2L 
 
Wednesday, Dec. 9 
YA Author Presentations, 

Day Five (#16-18) 
Summing Up: What Do 

These Presentations 
Say About YA Authors 
and YA Authorship? 

  Post First Peer Response 
on D2L 

 
Friday, Dec. 11 
Questions, Concerns, or 

Fears W/R/T the QT 
Unit Showcase? 

QT GROUP WORKDAY 
  Post Second Peer 

Response on D2L 

WEEK FIFTEEN 
 
Monday, Dec. 14 
“Sneak Peek” @ QT Unit 

Websites 
Informal Peer Feedback 
QT GROUP WORKDAY 
  Prepare QT Website 

for Sharing/Discussing 
During Class  

 
Wednesday, Dec. 16 
End-of-Semester Thoughts 

and Reflections 
Revisiting Week One 

Definition(s) of YA Lit 
Final Q&A for the QT 

Unit Showcase 
 
Friday, Dec. 18 

NO CLASS 
(UWL Final Exams Week) 
 
 

 

 
unit four 

(Nov. 30—Dec. 18) 

 
 
 

FINAL EXAM 
INFORMATION 
A working URL to the 
final version of your 

Quad Text Unit Project 
Showcase must be 

submitted to the D2L 
Dropbox (or emailed to 

me) by 5:00PM on 
Saturday, December 19 
in order to receive credit 

for the exam. 

Early submissions are 
highly encouraged and 

will be accepted 
beginning Thursday, 

December 17. 
 


